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ened to shoot me. I was dumbfounded, Here were the names of people I
had never heard of. These questions were asked of children in high schools.
1, an old man, who had lived in the United States all these years, did net
know there were any such people. I mould have said, zs did an old gentle-
man in our town who had retired: “Strange how muech I have forgotten or
what I learned when I went to school. But there is one date in history that
[ never forget, and that is the year 335. [ remembher the date, but I cennot
remomber what happened then.” The trouble with me was that | dign't
oven recognize the dates that were agsked 10 some of the questions.

It does not seem right te give examingtions of that sort, but gome of the
childrer learn a surprising number of facts. If you or 1 were teaching, I
know what we would do. We would get the auestlons in September and
drill the children on those questlons and answers. We would have the chil-
drec memorize and memorlze, and when gpring came they would pase ths
examination. That would be well. How long would they remember it? Until
they pasged the examination. The Lord has fixed it so that we torget the
thingy we do not need.

Suppese you should come along and ask those children, “What are your
convietions about wars? Are they worth while? What results come from
wara? Do we g0 up or down whon we have wars? What is your eonviction
shout such thinga? Maybe they could answer them. Maybe not. The thing
we are concerned about k3 that the children should get some understanding
from what they read. They ought to get some wisdom from what we teach.
Are ogur present methods going to_ leave time ebough for the teacher to de-
velop auch understanding?

Many people have a wonderful understanding of life without having gona
through some of the subjects that we have in our school, When T was coun-
ity superintendent I used to stop at farm homes to {eed my horse and for
another reason; I was hungry mysell. Often I was surprised at the under-
stending whick somte of thege fle farmers’ wives had; surpriged, because
they had not gone to school as much as I had. [ had come out of the uni-
varsity and kad an academile type of mind.

I wonder if we are wise enough to give our children and young people
the waderstanding they should have? 1. P. Jacks, in his book “Bducation of
the Whole Man,” speaks of the “disgulsed jmperatives,” and states that
every time a ¢hild reads a book, every time he listens to a lecture. he will
find commands hidden back of declarative sentences provided he knows how
to laok for them. “Don’t he this kind of & man, Don’t do things that way.”
Our young pecple today drive on our highways. They ury this and they trv
that, Why do tliey? Because there have been no disguised {mperatives that
became imperatives to them, They feel that they must go out and try many
things for themselves. How are we to help our young people find the dis-
guised Imperatives so that thelr lives may be lived as we in Minnespia
shenld like to have them Yived?

You have been very patient and very kind. [ thank you.

Mr. Swendsen: We want to thank you, Dr. Boraas, for your very imter-
esting speech. It was full of practical suggestions and I think it was found-
ad 0on common senge. You gave ug something to think aboul. Thank wou
very much, !

We have with us today Mr, Nilson, whe i3 director of the work for
handleapped children in the public schools, also assistant direetor in the
department of re-cducation of the State Brard of BEdueatlon. We are pleased
to have Mr. Niison with us. He will now speak on “Snecial Educatipnal
Facilities for Handicapped Chlldren”
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SPECIAL EDUCATIONAL FAGILITIES FOR MANDICAPPED CHILDOREN
IN MINNESOTA

Kennath Nilson

Assistant Director of Re-education and Director of Special Classes,
Stonte Department of Fducation

Mr. Chairman, Friends: Several times 1 have revised my plans of pre-
sentipg cerlaln facts to you thig moraing, and the last time 1 revised thom
was within the last fifteen minutes.

The work which I represent has two phases; the one is vocational e
habilitation of the adult disabled, and the other is speelal work for the
handicapped in the public schools of the state. Both have a peint of coni-
/mon interest with the work representsd by members of this 2udience. Tioe
two are very closely related; the one is concerned with adults; the other,
with children,

Special ciasses in the public schools of Minnesota are so called because
they attempt to give an opportunity for apecial training to children who are
handicapped mentally or physically.

There are five types which the state of Minnesota aids iz the public
schools. They are the physically handicapped, the deaf and the partially
deaf, the hlind and the partially blind, the crippled, the mentally subnormal,
and, finally, ithe speech defectives,

Thie work was begun im 1018, Acts were pawxsed by the legislature at
that time which indicated that feur types—the deaf, the blind, the mentally
subnormal, and speech defectives—could Le organized speciaily in the public
schools 80 as to receive state aid for the instruction given. In 1821 the legis-
iature passcd an act providing certain imstruction for crippled children in
public schools provided definite classcs were organized in thelr behalf.

There are lesa than 300 such special class teachers In the state: Teach-
ers for the deaf, the bling, the crippled, gpeech defectives, and mental de-
fectives. There were 293 of them in the year 1931-12, of which Minneapoliy
public #chooks had 142, §t Paul had 52, Duluth had 29, and other public
sahonls in towns and smaller cities had 114 teachers,

In the discussion which follows, particular mention of the eliy schools is
made ss against those out 1o the state. That may not be tfalr from some
standpoints, but there is a purpose Jn showing it. Tt is well to show that
ths sell arganized school ayStems take meors frequent advantage of such
oppartunities. Whether desirable or not, the {act remains that they do so.
It wijl bo observed that the teachers of special classes in school systems
other tham St. Paul, Minneapolis and Duluth, number 110 out of approxi-
mately 300 such teachers, or slightly more than a third.

The pupil enrollment in the three cities and out in the state is approxi-
mately as follows: Of the 7,800 puplls of all the types of puplis throughout
the state, 3.400 or mere are in Minneapolis; 1,300 or more, in 8t, Paul; mare
than 600 in Duluth; and about 2,500 in other cities and villages. The num-
ber 2.500 reprosents about 34 per eenmt of the entire enrollment.

It might he interesting to learn the counties which are represented in
this program. There sre 83 ¢f them, sz Iellows: Belirami, Elus Farth,
Brown, Chippewsa, Clay, Crow Wing, Dakota, Douglas, Freeborn, {iondbue,
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Hennepin, Hubbard, Ttasca, Kittson, Koochiching, Le Sueur, Marshall, Mor
risonr, Mower, Nicollet, Olmnsted, Pennington, FPipestone, Polk, Ramsey, Rice,
Roseau, $t. Louls, Stearns, Sionsle, Swift, Washington, Wingna.

One should notice the geographic distribution of counties. They are well
represented, and not confined to any partieular part of the state. The en-
rollment of physically handicapped pupils shows the number of 806 alto
getlier, of which 477 are in Minneapolis, 142 jn St, Paunl, 84 in Puluth, and
107 elsewhere in the state; meaning, then, that about 12 per cent of the
number are found in the last group.

If one would aplit thia group into the types which have been included—
namely, the deaf, the bling and {he erippled—these results would be found:

There are 20 teachers in the special eclasses for the deaf, of which % are
in Minneapolis, 3 in St. Paul, 1 in Dulath, and 7 i other parts of the swate,
The pupil corollment i 204 throughout the state, of which there are 95 in
Minneapolis, 236 in St. Paul, 10 in Duluth, and 653 in other parts of the state.

For the teachers of the hlind therc i5 & slightly larger nuimber. Theare
are 24 teachers thronehout the siate, with 12 in Mioneapolis, 5 in St. Paul, 3
in Duluth, and 4 elsewhera. Out of a totzl enroliment of 233 mpecial class
blind pupils in the state, there are 107 in Minneapelis, 53 in St. Paul, 35 in
Duluth, and 38 elsewhere.

Clasees for crippled children present a somewhat different situation.
It is a very expensive ty¥pe of education t¢ provide, tor the reason that it
means eXpensive pquipment and certain attendants to help the teachers in
caring for the children, since not only education ig contemplated but care
as well. In the beginning, MinneaDols was the only city to undertake this
kind of gpecial edueation. The Michael J. Dowling School was the only
one of itz kind for a leng time. Duluth followed with the Madison school,
and, more recently, St. Paul with the Lindsay scheol. There were 367 chil-
dren enrglled in these three scheols in 1931-1032, of which Minneapolis had
276; 3t Paul, §3; and Duluth, 39. There are no other classes of that sort in
publie schools of the state at preseunt,

There are seven citles and towns throughout the siate which have spe.
cial clagses for the blind: Chisholm, Coleraine, Duluth, Hibbing, Minneapolis,
St, Ctoud and St. Paul. Scuth St. Paul had such a elass at one time, but
finally drapped it becanse of the faet that the children moved out of the
schoo! district,

The speclial claszes for the deaf in the oiate are in six school aystems
There are 20 rlasses, Incated in Duluth, Minneapolis, Rochester, 8t Cioud,
St. Paul, and Virgiola. Virginia and St. Cioud are the more recent Dlaces
to acquire such classes. Eweleth had auch a class at ene time, but abandon-
ed i, and Virgitia took # wp from there on.

Special clagses for tha deaf and the blind recelve the highest amounts
of atate ald per pupil. The statutes provided aid for the blind at the rate
of 3100 per pupil. Such was the original act. It has been prorated ten per
cent By the legislature, making ft $270 per pupil. Classes for the deaf re-
celved originally an atd of 2250 per pupil, which likewise has been prorated
ten petr ¢ent, making it $225 per pupil. Crippled children received aid of $250
per pupll originally, which has heen prorated by the legislature to $226 per
pupil. All such aids receive still an additional prorating aceording to statute.

The historic plan of caring for handicapped childven in this country hag
been through the state inatitution. Speclal classes, or "day-schaol classes™
as they arc sometimes called, are gnite a recent devclopment. The last
thirtv-five vears, perbaps, have shown these classes developing {n thiz coun-
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try. They constitute quite a youbg institation when compared with the state
schools for the deat and the blind which hegan a hundred vears ago pr
more in this country.

Tha teaching of the deaf is one of the most difficult phases of elementary”
education. There is probahly po part of speclal education for handicapped
children which iz such a challenge to the profession as the leaching of the
deaf. Those who work with the deaf understand that the difficulty lies in
beinging to these children an appreciation of language concepts. A child
who i3 born deatf has no early language concepts, and prohably never gefs
them except as he s taught them in school. The effective teaching which
haz been done with children who are deaf is one of the achievements in ele-
mentery education.

Teaching the ind is likewise difficult. A teacher who can do that
thing eficctively, who c¢an actually teach hlind children o see—and that is
really what it amounts to——is doing an admirable work, The speaker recalls
an ipnstance not long age, wWhile visiting the State School {for the Blind, in
which the teacher very graciously and kindly ealled 2o ehild to the frent of
the room in order that visitors might observe more closely. The readiness
with which the child stepped to the relief map and pointed out places on it
was a joy to behold. It waos an illustration of that subtle kind of teaching
which one prohably can never have in teaching sighled children in the pub-
lic schoelas,

There is a tyde of special instruction for which there is no counterpart
in the state institnlions. It is referred to as apeech corrvection. Ald is given
onh the “per teacher” basis. Neormally a teacher can handle a group of 100
to 175 speech defectives in a given year, depending upon the seriousness
of the defect which the child has. The Department of Education is quite jn-
tistent upon having 2 physical examination frst, in order that the child may
zet a good start. One would be astonished, perhaps, to see the types of dif-
ficnity which are presented in these gpecfal classes for correction. Quite a
large number, to be sure, are stammerers or stutterers. Otherg are lispers.
Qthers have a2 contipuation of baby talk, which mav become a defect. In
this work there ja a type of teacher who is highly trained to cope with
citnationn such as these

In this state there are at the present time ten scheol systems giving
speech correctien. Last vear the report had these school systems: Albert
Lea, Chisholm, Doluth, Mankato, Minneapoils, Rochester, St. Paul, Virginia,
and Wirona, During the present year Austin glzo catablished this work, In
1831.1932 there were 21 teachers handling this tyvpe of special ¢lass. These
teachers were distribuied in the following manner: Minneapolis had 10;
81, Paul, 2; Dwuluth, 1; and there were 7 in other partg of the state.

The number of such pupils per teacher ig, of c¢ourze, much greater here
than in other types of speclal class where the number is necesgarily limited,
ag with the deaf and the blind. Twenty-one apeech correction teachsers in the
state handled in 1831-1832 over 3,700 pupils. Minneapelis had nearly 2,004
pupils; St. Paul, more than 500; Duluth, less than 200, and other teachers
in the state had nearly 1,000 puplls with defeetlve speech.

There {3, finally, one other type which will be of interest to this group
becauge of the fact that there iz a cotresponding work in one of the state
institutlons. The speaker refers to the work which Dr, Murdoch takes care
of in the School for Feeble-Winded. There are many difficulties encountered
in teaching children of that kind. One must express admiration for the
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work that is done there under the direction of Miss Cashman. The work 1o
some respects is not unlike that attempted in special classes for the mental-
Iy retarded throughcout the stata,

The policy of the Department of Education is a tiberzal one with mantal-
1y slow children. It does lpsist, however, that the state shall say who ang
when children shall be placed in these ¢lusses for insiructipn. That prob
ably follows as & corollary to state ald for each pupil. There is ne restric-
tion with regard to organization, administration and teaching of these
classes, provided, of course, that the teaching is effactive.

This group would he interesled to know that in Ked Wing is the only
public school in the state which hag the Winnetka type of organization for
its apecial classes. It is decidedly an individusl plan of development, and
that, by the way, {5 the core of instruction in these special classes for
mentally handicapped children, Qther schools have highly departmentalized
plans for taking care of these children. The maximum number per teacher
employed ¢ 15 mentally subnormal pupils. The zid per pupil ia less than
%90 for those attending throughout the year. There are 203 teachers for this
type in the state: 58 in Minneapolis, 37 in St. Panl, 22 in Duluth, and 92
elsewhore in the state.

The range in type ol school syetems having such classes is very wide,
with a city like Minneapolis at one end, having 58 teachers, and a northern
village like Karlstad nt tha other having one teacher in a consolidsted
achool doing 3 fine plece of work for such children. There are more thau
3,300 puplls of thiz kind in special classes, of which more than 900 are in
Minneapolis, more than GO0 in 3t. Paul, nearly 400 in Dualuth, and hearly
1,400 throughout the state

Tt might he interesting to koow that these were the cities and towns
wnere special classes for the mentally subnormal were provided in 1331-
1832: Alert Lea, Alexandria, Appleton, Austin, Bemidil, Brainerd, Buhl,
Chisholm, Celeraine, Crookaton, Crosby, Duluth, Ely, Evelelh, Faribanbt,
Porgus Fally, Grand Rapids, Hibbing, International PFalls, Karlstad, Ldittle
Falls, Mankato, Minneapolis, Monteviden, Moorhead, Nashwauk, New Ulm,
North Mankato, Owstonna, Park Raplds, TPipestppe, Bed Wing, Redwood
Falls, Rochester, §t. Cloud, St. Louis Park, 8t. Paul, South 3t. Paul, Stil-
water, Thief River Falls, Virzginia, Warroad and Winona.

An examination of the above facta may give one the picture that the
rural arcas appear the lose favored. That may not come as a fatlure of the
atatute, but hecause of local condifions. Perhaps one 1s that the community
may not feel that i iz in position to undertake special work of this Kind.

A sericus diffienlty in carrying on these classes js the sc-called stigma
which seems to place itself upon the child when he 13 placed in a class for
mentally subnormal children. That sort of thing ¢an be overcome, however,
and it iz being overcome effoctively by thoughtful guperintendents, teachers
and boards of edocation. It means, morcover, an almost endless task to pre-
genl these classes to the puble in such a way as to reduce that feeling.

Not many changes have come about in the number for each type of
clags. One might say that the number of classes for the deaf and the blind
has grown, although slowly. The greatest shift has heen with elasses for the
mentally subnormal. If iz always interesting to observe schools asking for
reinstatement of classes that bave lapsed and the number that apply for the
first time.

In organizing the Instrizetion of these clasges in the future, it is going
0 be necessary to 2ee how effective this Instruction may be Plans are now
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heing devised with school men and teachers of these clasges to get at tha
petua] number of children whe have been beneflted by them. One might go
Into any school system that has had the work for the mentally abnormal for
geveral vears, and might have pointed out to him ones child after another
who bag been bemefited by this instruction to such an extent that he has
been passed on to the regular organizatien, even to the junior high achool.

It is & very interesting problem, I{ i3 very necessary to work it out
rympathetically and with understanding. There is a cordial relationship be-
tween these special class departments and the state institutlons doing much
tie seme kind of work. There is a place for each of the twoe types of en-
deavor. There are some things which the institutions do which the special
clagses capnot think of doing, and there are probably some things which can
be done in the special classes to very goad advantage which may oot be
taken care of quile 3o well in state institutions. The gpecial clagses may not
have begun with the idea of cooperating with state institutiony, but since
there are the two plans of work it is only sensible that cooperation should
develop. Thai was one reason why the speaker was glad to have an oppor
tunity to preseni some of these facts to you,

Mr. Swendsen: 1 want to thank you, Mr. Nilson, for your very valuable
speech. 1 ihink to mest of us it was rather a revelation to see what an
enarmous work the state of Minnesota does for the handicapped children
through the State Board of Education.

The Board of Control is very much interested in achooling for the wards
for whom it is responsible. We have schools in most of the institntions; in
the pensl instituitons, the State Reformatory and the State Prison, and in
the carrectional institutions, the Training School for Boys at Ted Wing and
the Home School for Giris at Sauk Center. We have a very good school at
Gillelte State Hospital, ohe at the State Public School at Owatonna, of
course, and in some of the institutions for the mentslly deficient children.

The improvement in the schools at the state institutions has come with-
in the last few yocars, since we have bad a woman member on the Board of
Caontrol. Mrs. La Du, being an ex-school teacher, immediately took interest
in the schools at the institutions, and brought about wonderful hmprove-
ments, It 1z aiso through her and her stending with the Department of Edu-
cation that we bave had most excellent cooperatien from that particular de-
partment. Mrs. La Du had interviews with the sutherities at the University
also. Tha resnlt is that we have very fine cooperation from that institution.
We feel that our schools are doing about as well as could be expecled under
the cireumstances. T am perfectly willing, as a member ol the Board, to
give the lady member most of the credit for what the schools are doing.

We hava claeators here. We have had splendid speeches. Let us take
4 few minutes to discuss them. I »ill agk Mr, Vevle to open the discussion.

M, R. Vevle, Superintendent, Schaol tor the Blind: Those of us who
have had an opportunity to work under the State Department of Education
know the splendid type of cooperation and garvice that is extended to the
public schools and te the state ingtitotion scheols by the men who are
charged with the responsibilily of this work. I think it is a seplendid thing
for us today to have an opportunity to get acguainted with men {rom the
State Depariment of Education and the State Board of Education, and to
solicit fromt them the type of cooperation which will make il a little easier

‘ tor us to conduct our own schoels. The standards detormined by them should

be the standards that we will use in directing our schools. Even though
there I8 a splendid type of cooperation between the 3tate Board of Centrel
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and the State Board of Education, we get rather far removed from the
standards get up by the Stzte Board of Education, hence it iz an excellent
thing for us ta have un opportunity to hear from them today.

Some years ago about 15 per cent of the adult blind werve entirely self-
fupporting, hnt during the troublesome times of recent years that figure has
been materially redced. It has been stated that not more than Afty-five per
cent of those normal In every respect are self-guataining todny. Beeausce of
this we are foreced tq accept the conclusion that our schools are facing a
new sitnation which makes it necessary to reorganize our methods of teach-
ing and to educate cur people for the proper type of activity durlng un-
asgigned time. We are facing & situatipn which necessitatea the develop-
ment of a course of study that will make it possible for the students who go
through our schools to be 20 tralned that they will be able to use their
lelayre 1o & constmiactive way. 1 know that thia i3 ttue with reapect to the
papils of the Schoo! for the Blind. After our students are through with a
preseribed course of instruction there is very little opportunity for gainful
aceupation, and as a result they have a vast amount of titne on thelir hands
with which they do not know what to do, If we are able to develop courses
whieh will train these people to properiy use their leisure time it will en-
able them to become much better citizens in the communities in which they
live, and to be much happier.

We are facing the necessity for a reconsideration of values or our whole
system of education fails. Manufacturing establishinents announce that it is
nossible for them to train & person within a period of two or three hours to
do a certain kind of work, and that, as far as that particular work is con-
cornsd, they do not need any other edneation. We are no longer reguired to
educate our people for trades or vocations, but for the purpose of helping
them to live happlily and profitably.

I sometimes think that an educatiopal program which trains ooe to
properly use his lelsure time is more important thae the ome which gives
only the type of basic knowledge about which we hear so much. H. L. Men-
cken {n a recent article came out very positively in favor of eliminating the
trills of education. After reading this article one is impressed with his lack
of ability to understand the whols program of cducation. He hasg no concep-
tion of what It reslly means either in n general or in 8 special way, for the
frilla of education are often hasic requirements for some and are rapidly
becoming to be stabdards for all.

1 might take a few mihutes to tell you about an experiment which
we are attempting to carry out at the Minnesota Schoal for the Blind in an
attempt to make it possible for us to more advantageounsly direct the poople
who eoine to us for advice coneerning the type of work they cught to carry
at school as well as the type of activity they should go into in later life.

We have organized a department of pupil analysis. We hired a teacher
who had majored in paychology at the Tnlversity of Minpesota to head the
department. 'We have tested all of our people with the Hayes-Binet test and
have secured through a program of retesting an I. Q. which we consider re-
liable. However, ¥& do not rely on these test scores only, but use them in
addition to all the other information that we can get from the taachers and
from the work ¢f the pupils in the class room, This Ipformation becomes of
great value in determining what type of work is best suited to the pupil's
neads. All the new pupils who have heen to school elsewhere are placed in
this department for the purpose of testing snd classifying.
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May I tel) you abouat one case which will illustrate some of the things
we are doinz in this department? Last year a hoy, sixteen years of- age, who
had had very few opporiunities to attend school, came o us. He was placed
in our special department. After testing him and after giving bim an oppor-
tunity to demonstrate what he was able to do in schoal, we decided that he
could not do the work that was being done in a graide higher than the third.
He had attended both private snd public schools, but had accomplished very
little hacause of a lack ot vision. His parents thought he was feeble-minded
and hig teachers reported that he bad gone as far as it was possible for him
to go In school. The boy himself was discouraged and frecly admitted that
he was not Interested in schaol. We gave him 2 mental test and found fhat
he had an L Q. of 108, We learned that he had eunffieient abllity to do the
type of work that would be required of him jn a standard grade grgantza-
tion. 'We started him out in the third grade and gave him special and per-
ronal attention. When he tpund put that we were interested In doing some-
thing for him, he himselt became concerned and econfided in his teacher that
he wagz interested in knowing how far he could go in gchool. After careful
consideration wo advised him that we would try during the vear to prepare
hitn for & promotion to the seventh grade for the next year. When he learn-
ed thizs a decided change came over him, We did put him in the soventh
grade for this year, and neoxt vear he will finish his elghth-grade work. He is
doing acceptable work in all departments- including the industrial depart-
ment and is intensely interested in doing the best hea can in every lne of
actlvity assigned to him.

1 sineerely hope that it wiil he possible for us {0 increase the usefuloess
of the départment for pupil analysis so that we may ba able not only to use
it In gur repular achool, but to extend its activity to the summer school for
the adult blind 2nd to make it poesible to advise them morae definitely as to
what activity thev should enter. We have alwavs thought it necessary to
train these people for industrial parsuits, but I belleve the time has come
when we shall have to change our minds and to conslder the industrial sub-
jects froxm the viewpoint of a general value gnd organlze the work for mnre
ot our peopie along lterary lines,

1 am very glad for this opportunity to meet the members of the State
Board of Edncation and for the advice that has been glven to us jn our spe-
cial field of activity.

Me. Swendaen: 1 will ask Mr. Elstad, superintendent of the Sechaol for
the Deaf, to zay a few words,

Laonard M. Elstad, Superintendent, School for the Deaf: It has c¢ertain
¥ been a pleasure for me to be here this morning and to laten to the re-
marks made by tha gentlomen from the State Board of Education.

Mr. Nilson referred to the relationship between the special work which
is being done in the public schoals of the state for handicapped children and
the work which is being done in the state ingtitutions, and said that there
is a place for each of the two types of endeavor, Because of the depression
and because of the lack of room, there will probahly be seventydfive childesn
thronghout the state whom we are not golng to be able to take this fall,
That showr that there 13 room for the day schoolz, also. While they cover
much the same ground that we cover, there are some things which we ean
do which they cannot do.

Mr. Nilson zlso stated that the city children are the ones who get the
most from thege speclal day schools; that the rural communities are less
favored, T think that our school takes care of these children from the tural
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communities who canpot go to special day schoals, I sometimes think the
pablic day schools give us the pupils they cannot take care of, but we are
glad to take them alan.

I was very much interested in Dr, Boraai' reference to the thres
R’s. If, hecaguse of changed conditione today, it is neceasary for us (o con-
corn ourselves tnore about what we are teaching hearlng children, how
much more essential {s it that what we teach those who cannot hear shal)
be of benefit to them!

This has coma to me rather forcibly in these last few days, az members
of our graduating clasy are thinking about what they are golng to do when
they leave school. Repcpmmendations hzve been asked for by three bovs, 1
inguired if they had anything iz view, but I am sorry te say that they had
not. When these pupils como tg the otfics to ingnire where they can prab-
ably gel work after graduation, I do not have anything very encouraging to
le]l them, but when [ say, "I will write a réecommendation for you,” they go
ot with a zmile.

In oormal times ninety per cent of the deaf are self-supportine.  Mr,
Vevie caid Afteen per cent of the adult blind can make their living. The
deaf do not ask far charity. They do not need it. You do not see deaf beg.
gars on ihe strect. If you do, they are fakes. Failure of the deaf to get work
is not dua to iack of ability on their part, but rather to the attitude which
the publle takes. If a deat man asks for a positlon, usually he Is not met
with much favor,

I heard recently of ap executive whe for two yeara had had o etencg-
rapher who was deaf, but he did not khew it. She had always heen for-
tupate enough te have him face her when he was dietating, which enabled
her to read his Jips, but cone day he turped around so that his back was fo-
ward her and she «did not get anythieg that bhe sald. When he turned back
and saw the expression on her face, he asked, “*What is the matter™ She
said, “I can’t hear." Upon his inquiring how long that had heen going on,
she repled: “Two years.” The executive remarked: “Thal iz a peculiar
thing. I am afrald I shall nnt be able to use you ahy more.” The fact that
she had served him faithfully and well for two years 4id mot count with
him. That ig the attitude the dest often have to combat.

I bave made it a point, o addressing groups that visit the school
among whom there will be future employers, to tell them that If they will
only give the deaf a chance to show that they can de the work, they will
usually be found to be very falthful cmbloyes.

fAr. Swendeen: Mr. Fulten, have you anything to say?

J. T. Fulton, Superintendent, State Training School: I haven’t wuch to
2ay. Anyone working io an institution such as we have here realizes that
education iy a very fine thing, but that character is a preater thing. Prac-
tically all our frilnres are character failures. Many of our hoys are qguite
capable of carrying their work in the grade aud high schools, but they lack
the essential stability of character that wlil enable them to utilize their
education. Education is of guestionable value unless it is supparted hy de-
pendable character. If wo fail to reach a boy on the ¢haractier gide, his adn-
catlon simply eguipa him to be 3 better crook and & more clever raseal, [
am aware that constant effort i3 made to bipild up interrity. trustworthiness
and honor f» the children of the public schools and in our institntional
schools. However, I DO feel that character training has heon neglected to
some extent by the educators, We know something of the delinquenciss
with which the superintendents and teachers sf the public schools are eall-
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ed upon to deal constantly. Too often a child is well started on the way td
a delinguent life before his parents realize the aitvation. Of course, we expect
the subnormal tyvpe to fail, but how about these bright chaps? I am sure
the Warden will agree that many of his men are clever and well educated.

Because ] know there fg a wldespread misapprehension gconcerning the
work of the correctional institutions, 1 should like to say that cur academic
school will be In session this atterncon and we hope you will visit it. Our
principal, Miss Adams, will be pleased to mest you.

We DO feel we owe a great deal to Mrs. La Da for what she has done
for our school. Much of what you will see in the school today ig due to ber
jnsistenge upon maintenance of proper standards and preparation on the
part of the teaching staff,

I should ke to say that we recently made a little survey covering the
boys who passed through the institution from 1925 to 1931, between 1,000
and 1,100 boys, and we find that Mr. Sullivan and Mr. Vasaly have only 160
of the boys who passed through our institution during that period. All but
179, sre getting along. How long that status will be maintained among the
parolees, T Ao not know, but it bas stood for five years. To that extent we
fee! we are succeeding, but we do regret that the greater part of aur pub-
licity comes from the boys whe fait and who make the erime headlines in
the papers. -

Mr. Swendesen: Mrs, La D, have you anything to say?

Blanghe L. La Du, Member State Board of Controt: Mr. Chalrman and
Friends—Thank you, Mr. Swendsen. [ do not deserve so much pralse. The
auperintendents know thai no one member of the Board of Control is re-
sponsible for the progress in the insiitntions. ¥t is truc that becaose of our
maoy duties some of us pay attention to one phase of the work and others
chooze other phases, hut it takes the understanding and support of the
Board members and the superintendents alse iz order to make pur work
suceessiul,

I want to express our appreciation and thanks to the speakers of this
rmorning's sesgion. We have always had splendid ¢o-operation from the Do
partment of Education. It jg fitting at this time that we say a word of appre-
clatfon apnd acknowledgmeont of that splendid eo-operation which Mr. 4. M.
McConnell, who has recently passed away, has alwaye given to cur depart-
ment. The State of Minnesota has loat One of its fluest citizens and leading
educatoras. Our Bogrd has lest 2 voluable cowerker, and personally I have
lost o very good friemd. We shall all miss bim. The rembers of his staff
bhave given generously of their time gand abillty whenever requested to do =0
on behalf of our state inatitutions.

1t is a pleasure to have Dr. Boraas with us today, His practical pre-
sentation of the entire subject of modern trends dn education has beer in-
teresting and helpful, It {s irue that educatorz today are thinking along very
differcnt lines from what they 4id a decade ago, They are faced with such
different situations that it is no wonder they are divided into diferent
groups, ag Dr. Boraas states—those who want to continde elinging to the
academic type of edocation rod those who advoceate 2 more liberal field of
education. Those who realize that the old schonl system of strictly academic
training has not been an entire quecess want to try new things There hag
never besn & time when the educational field has had a bigger chalienge
than it hes today. There are over zixteen million children in the Uniteq
States not attending school at the pressnt time. A few yearz mge a large
majority of these children were eogaged In industry. Tt was quite alarming
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when those under the age of sixteen or under the age of fourteen left school
to go into the shops and factories, but now with our present economic con-
ditien we have to cousider that theve children must he taken out of Industry
in order to make place far the adult workers. If they are te bhe taken out,
they cannot be allowed to remain idle. The majority of these children shonld
he returned to the school; net necessarily schootl in the nparrow academic
sense, but school that will train thewn in the broadest way.

As superintendents, as leaders, as teachers, we must think clearly of
what we are geing Lo do in the future. Which one of these educalional groups
are we going to fellow? It is true we must not lese sight of the fundamental
principles underlying sound educational policies. [t i3 essentlal that we be
able to read, to write, to koow yomething of history and geography. Geog-
raphy, particularly, is becoming of real interest to our boys and girls be-
rause thelr horizons are broadening. We read in this morning's paper about
g man from a farm who came jnto town for the firat time when he was
forty-eight years old. Such expeériences are not going to happen with our
boys and girig, They travel all over the country, and gecgraphy has become
vitally interesting to them. Amoerican history is interesting. We need it In
order to give us knowledge of men and their accomplishments and the in-
fluence and aervice of great Mves in the development of our country, History
makes for good cltizenship. We need a certain armount of academic training,
but we must aleo have that other training that will it us for life.

Dr. Boraas, wa have not forgotten the School of Charm. 1 have often
observed that handicapped children in Institutions need speciel treiniog
along those lines. Because of their handicap they are lacking in that ability
te mest with eage and charm the people whom they must know in life It
may be their employer; {f may be friends. To give them more confidence in
themselves, to give them more ability to master the situation in spite of
thair handicaps, hag been pur aim in our institutional schools. ¥ he is only
a whistler, make him a geod whistler, give him confidence in himae)t. 5o
we have to think not only of having our imstructors prepared to give tliem
the training which our acsdemic system requires, but to glve them some
thing broader than that—an education for life, a little of art, a little of
music, g0 that they can appreclate the beauty of every-day life. There in
much beauty jn life which many of us miss. If we cannot go to Parig to visit
the Loovre, If we cantiot go to the citieg, we miss the beauty of the great
art gallerica but we do not need to miss the gorgeous sunsets and the beauti-
ful things of nature which surround us, There 1s beauty in the commonplace
it we will only find it that will help every one of us to Mve tuller and happier
lves.

May I relate an incident told me by a friend which illustrates the
thought that our boys and girls are thinking? About a year ago 2 friend of
mine waa asked to apeak before a group of high school studente at thelr
commencement exercises, She said she did not know what subject to choose.
The lostructors had told her she might talk about anything except the de-
presslon.  She conceived the idea of having the children seleet a subject for
her, so she satit ont a guestionnaire to three hundred pupils asking them
what subject they would 1ike t0 have her talk about if they had to listen to
a speech. You would be surprised at the replies of those hors and girls. 1
think sometimes we of the older generation are surprised that our boys and
girls know more than we think they koew, Sometimes we thiok that the
old way is the best way: that the boys and glrls of today are selfish and
trivelous and not thinking. I wonder it wa are mistakeh. Are thay thinking
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that the people af today—that is, our generation—have gotten thipgs in
pretty much of a mess and are they wondering how they are going to get
out of it?

The children to whom my friend wrote did not ask bundreds of diffcrent
questions. The five that ] am golag to meation included almost the entire
list of replies.

1. Shouwld we g0 on to eollege, or ghould we go to work? (asked by
nhout 200 of the group).

2. Which professions are crowded and in which are there the most
vpportynities for ns?

3. 1If we do not g0 on to college, how can we Zo about getting a job?

4. What pelitical party will be of the most atd in solving Gur present
problems? {(One hundred and fiftean asked that particwlar guestion.)

5. In what way can we holp to bring aboul international peace?

You must admit those are thoughtful guestions. I think that we, too,
who are expected to guide the children, must realize the changing conditions
and bhe alert and open-minded, or we are going to be left bebind, The aca-
demic regime of three R's will not be all sufficient to the children of today.

At a Natlonal Educational Assoclation meeting which [ attended recent-
Iy 1 heard a prominent sdueator say in reply to 2z question about the dentres-
sion and its effect on educatipn: “Are we coming through the depression all
right?” He was an elderly man wlth ap international experience in the field
of education. He replied: I have lived through fourteen depressions in the
United States. 1 hape to live through this one. Tt s the most far-reaching of
sty depression we have ever had, but I helieve we will come through, We
are coming back to normazal, but it is going to be a different normal”

Bducators recognize the fact that the normal to which we are returning
will he n different normal, and it ia geing to be a real problem for ua to keep
in totteh with ihe new methods in education which will gid younrg men and
woren to agdivst Lo thiy new normal

WMr. Swendsen: ¥We have had o very profitable forencon here, with g£ood
speeches and gond discussions. We have profited by it I belleve. Now we
will gdjourn for lunckeon a&nd coimpe back here ag two o'clock, when we will
have a paper by Mr. Jager from the State Puoblic Bchool at Owatonna. He
will Epealt on the subject, “The Difficulty of Placing Children Under Present
Economic Conditions.”

We gtand adjourned,

Mr. Swendsen: I supposa some of the people are visiting the cottages,
but 1 beliave we will 5tart our program.

We should have had Mr. Merrill with us today, but he could not be bere,
so we are glad to have Mr, Jager who hag been coonected with the instito-
tion thirty-four years.

How marpry children have you placed in that time, Mr. Jager?

M. 1. Jager, Agent, State Public S3chool: 1 conldn't say exaclly. Several
thomsand,

Mr. Swendsen: Mr. Jager has given wonderful gservice to our gtate, and
has been the right-hand men of Mr. Merrill oll the time. We are pleased to
have him with us, He will now zpeak to us on the “Difficulties of Placing
Children Under Present Economic Conditions.” Wr. Jager.
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